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National Center for School Mental Health 
(NCSMH)

• Established in 1995 with 
funding from the Health 
Resources and Services 
Administration 

• The NCSMH mission is to 
strengthen policies and 
programs in school mental 
health to improve learning 
and promote success for 
America's youth.

National School Mental Health Curriculum 

Visit the NCSMH website at www.schoolmentalhealth.org

http://www.schoolmentalhealth.org/


www.schoolmentalhealth.org

http://www.schoolmentalhealth.org/
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NCSMH Annual Conference on 
Advancing School Mental Health



Mark your calendars for 2019!
2019 Annual Conference on Advancing School Mental Health

November 7-9
Austin, Texas



SHAPE your School Mental Health System!

The School Health Assessment and Performance 
Evaluation (SHAPE) System

A dynamic, free online system to improve school mental 
health accountability, excellence, and sustainability.

www.theshapesystem.com





Schools and School Districts Can Use SHAPE To:
Document service array and multi-
tiered services and supports

www.theshapesystem.com



Schools and School Districts Can Use SHAPE To:

Advance a data-driven mental health team process for the school or district
• Strategic Team Planning
• Free Custom Reports

www.theshapesystem.com



School Mental Health Playbook Series

Playbooks can be found in the resource library at www.theshapesystem.com or at 
www.schoolmentalhealth.org

http://www.theshapesystem.com/
http://www.schoolmentalhealth.org/


School Health Assessment and Performance 
Evaluation (SHAPE) System
New site launching Summer 2019
Take a tour – https://tour.theshapesystem.com/

(NCSMH, 2019)

https://tour.theshapesystem.com/
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1. School safety and 
mental health





"Our school district is in the process of 
passing a bond proposal… that includes 30+ 
million dollars to “make our schools safe.” 
In other words, 30 million dollars for bullet 
proof doors and security camera 
surveillance… The budget is I don’t know 
how many pages long but I looked through 
every single line item and not a penny for 
any type of suicide prevention or mental 
health service whatsoever.”



We are dedicated to 
educating and keeping our 
kids safe at school.

As a result of shootings 
throughout the United States… 
we are enhancing our procedure 
for intruders.

Sharon Hoover, 2018



The procedure will be the 
same as we’ve done in the 
past with the addition of 
arming our students with a 
canned food item.

We realize at first this may seem 
odd. 

The canned food item could stun 
the intruder, even knock him out 
until the police arrive.

The canned food item will give the 
students a sense of empowerment 
to protect themselves and make 
them feel secure

Sharon Hoover, 2018



We hope the canned food 
item will never be used or 
needed, but it is best to be 
prepared. 

At the end of the year, the cans will 
be donated to the Food Closet.

Thank you for your support in 
helping us to keep our children safe 
at school.

Sharon Hoover, 2018



Two Visions
March 2018  Congressional 
Briefing:
School Violence, Safety, 
and Well-Being:
A Comprehensive Approach
http://www.npscoalition.org/
school-violence

http://www.npscoalition.org/school-violence


Two Visions

Welcoming, 
caring, 

supportive 
schools

Social Emotional 
Learning

School Climate
Mental health supports

Restrictive, 
fortressed 
schools

Tools and Ideas from:
- Law Enforcement 

- Prison Architecture
- Military Strategies



Dr. Ron Avi Astor, 2018



Although school security has grown into a $2.7 billion 

market — an estimate that does not account for the 

billions more spent on armed campus police officers —

little research has been done on which safety measures 

do and do not protect students from gun violence.

https://technology.ihs.com/600401/school-security-systems-industry-us-market-overview


What does the science say?

“We found that evidence about their 
effectiveness is either extremely rare or, as 
was the case for most of the 12 categories, 
nonexistent.

Experts we spoke with raised concerns 
about this lack of evidence, about the costs 
of various technologies, and about the 
unintended negative consequences of 
some.”

Schwartz et al., Rand Corporation, 2016









Frameworks for Trauma-Informed Schools



What is a trauma-informed school?

35

1. REALIZES the prevalence and impact of trauma ✓

2. RECOGNIZES signs of trauma and the need for learning supports✓

4. RESISTS retraumatization by integrating principles of trauma-informed care into 
classroom practices and responding to student and staff needs for self-care✓

Office of Policy, Planning, and Evaluation, Substance Abuse and Mental Health Services 
Administration, 2014. 

3. RESPONDS to trauma with developmentally appropriate support to enhance 
student success  ✓



A multitier system of support is a continuum 
of supports for students that provide a range 
of service and support intensities

The system is built to facilitate the four R’s:
1. Realize
2. Recognize
3. Respond
4. Resist 

The trauma-informed school is the structure for a 
range of interventions for traumatized students
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Multi-tiered 
approach to 

trauma-informed 
schools

37



• Adversity and trauma à decreased 
school engagement, increased 
likelihood of grade retainment, 
placement in special education

• Move from discipline response à
support

• Implementation frameworks like 
School-Wide Positive Behavior 
Interventions and Supports 
(SWPBIS) à successful 
implementation of trauma-informed

Overstreet, S., & Chafouleas, S. M. (2016). Trauma-informed schools: Introduction to the special issue. 
School Mental Health, 8(1), 1-6.



A whole-school approach utilizing a multi-tiered 
framework.
• Tier 1: Universal supports to change school 

cultures into learning environments that are 
more safe, supportive and trauma-informed.

• Tier 2: Capacity building with school staff to 
facilitate the incorporation of a trauma-
informed lens into the development of 
supports for at-risk students, school-wide 
concerns and disciplinary procedures.

• Tier 3: Intensive interventions for students 
suffering from the impact of trauma.

Preliminary support for the effectiveness of HEARTS 
in mitigating effects of trauma and chronic stress.

Dorado, J. S., Martinez, M., McArthur, L. E., & Leibovitz, T. (2016). Healthy Environments and Response to Trauma 
in Schools (HEARTS): A whole-school, multi-level, prevention and intervention program for creating trauma-
informed, safe and supportive schools. School Mental Health, 8(1), 163-176.



Kataoka, S. H., Vona, P., Acuna, A., Jaycox, L., Escudero, P., Rojas, C., ... & Stein, B. (2018). Applying a 
trauma informed school systems approach: examples from school community-academic 
partnerships. Ethnicity & disease, 28(Supp), 417-426.

Adapted from 
SAMHSA’s 
Concept of 
Trauma and 
Guidance for a 
Trauma 
Informed 
Approach



2. Universal approaches to 
trauma-informed schools



Interventions for all students

Goals
• Change climate to see actions 

through a “trauma lens”
• Consider why a student is responding 

a particular way before reacting
• Realize and recognize reactions to 

trauma
• Skillful interactions with traumatized 

students
• Use trauma-informed classroom 

management and discipline strategies

Universal
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UNIVERSAL Mental Health/Trauma-informed/
Safe Supportive Strategies

• Trauma-responsive school policies 
and practices 

• Positive school climate

• Staff well-being

• Mental health literacy for school staff 
and students

• Social Emotional Learning (SEL) 

• Crisis preparedness

1. Realize 2. Recognize 3. Respond 4. Resist

Tier I. All Students
Regardless of behavioral health risk

Tier II. Some Students
At risk for behavioral 

health concerns

Tier III. 
Few Students

Apparent behavioral 
health needs

Staff Well-being
School-wide ecological strategies

SSET

Bounce Back (K–5)
CBITS (6–12)

TF-CBT

Sharon Hoover, 2018

SEL

STRONG
PFA/PREPaRE

MH LIteracy



Linking Outcomes to the Social Determinants of Health at 
Varying Levels of the Social Ecology

Public Policy/State

Community/District

Organizational/School

Interpersonal

Individual
Skill Acquisition/ 
Behavior Change

Healthy Relationship/ 
Communication

Coordination/ 
Equitable Resources

Better Efficiency/ 
Quality & Integration

More Access/Funding
Social Norms

Desired Actions



• Culturally responsive pedagogy 

• Students learn to locate problems in 
the context of social order rather than 
internalizing troubles only as individual, 
family, or community deficits

• Build on student, family and 
community strengths and experiences 
as foundations for teaching and 
learning 

• Teach students how to understand and 
ultimately develop healthy skills to 
resist social oppression

Blitz, L. V., Anderson, E. M., & Saastamoinen, M. (2016). Assessing perceptions of culture and trauma in an elementary 

school: Informing a model for culturally responsive trauma-informed schools. The Urban Review, 48(4), 520-542.



Indigenous Culture-Based 
Trauma-Informed Practices in Schools

Cultural Competency
• e.g., Increased cultural-sensitivity of individuals interacting ins schools

Indigenous Culture in the Classroom 
• e.g., Greater inclusion of Indigenous culture in classrooms

Indigenous Culture in School 
• e.g., Inclusion of culture in workshops, events, programs, and initiates 
schools

Supports for Indigenous Students 
• e.g., Creation of school supports for Indigenous students of all ages

Trauma-Informed Relationships in Schools 
• e.g., Respectful and supportive relationships that recognize the unique 
needs of Indigenous students



• Community violence moderated 
relationship between disaster exposure 
and distress

• Higher levels of community violence 
à greater risk for developing distress 
when exposed to natural disasters

Lai, B. S., Osborne, M. C., Lee, N., Self-Brown, S., Esnard, A. M., & Kelley, M. L. (2018). Trauma-informed schools: 
Child disaster exposure, community violence and somatic symptoms. Journal of affective disorders, 238, 586-592.



Realize
the prevalence 
and impact of 

trauma

Recognize
the signs  and 
symptoms of 

trauma

Respond to avoid 
Re-traumatization

by integrating
trauma-informed
principals in the 

classroom

What is a trauma-responsive school system?

HHS Publication #(SMA) 14-4884. (2014). Office of Policy, Planning, and Evaluation, Substance Abuse 
and Mental Health Services Administration [SAMHSA], U.S. Dept. of Health and Human Services.  



Realize
the prevalence and impact of 

trauma

What is a trauma-responsive school system?

HHS Publication #(SMA) 14-4884. (2014). Office of Policy, Planning, and Evaluation, Substance Abuse 
and Mental Health Services Administration [SAMHSA], U.S. Dept. of Health and Human Services.  



Mental Health Literacy
• Understand how to obtain and maintain good mental 

health 

• Understand and identify mental disorders and their 
treatments 

• Decrease stigma 

• Enhance help-seeking efficacy: know where to go; 
know when to go; know what to expect when you get 
there; know how to increase likelihood of “best 
available care” (skills and tools) 

Kutcher and Wei; 2014; Kutcher, Bagnell and Wei; 2015; Kutcher, Wei and 
Coniglio, 2016.



Trauma Literacy
https://safesupportivelearning.ed.gov/trauma-sensitive-schools-training-package



Trauma Literacy
https://changingmindsnow.org/



Individual trauma results from an 
event, series of events, or set of 

circumstances experienced by an 
individual as physically or 

emotionally harmful or life-
threatening with lasting adverse 

effects on the individual’s 
functioning and mental, physical, 

social, emotional, or spiritual well-
being. ---SAMHSA

Trauma arises from an 
inescapable stressful event that 

overwhelms an individuals’ 
coping mechanisms.

—van der kolk and Fisler, 1995

What is childhood trauma?



• Acute Trauma

• Chronic Trauma

• Complex Trauma

• Intergenerational Trauma 

Types of trauma



Trauma related to events that are 
limited in duration, and that are 
typically a one-time occurrence. 

Acute Trauma



Trauma related to events that 
occur repeatedly over time.

Chronic Trauma



Early onset trauma that occurs on 
many levels over time within the 
caregiving system, such as a situation 
in which a child consistently 
experiences neglect, physical abuse, 
and other events of an often invasive 
interpersonal nature. 

Complex Trauma



Trauma related to cumulative 
physical, psychological, and social 
wounding over the life span and 
across generations, resulting from 
massive traumatic events 
experienced as a group. 

Historical/Intergenerational Trauma

Dr. Karina Walters, University of Washington



A startling number of students are exposed to violence 
and trauma

6%

24%
37% 41%

48%
58%

0%

10%

20%

30%

40%

50%

60%

70%

Sexually
victimized

Property Crime Bullying
(relational
aggression)

Experienced
direct assault

More than one
exposure or

witness

Exposed to
violence

SOURCE: OJJDP (Finkelhor), National Survey of Children’s Exposure to Violence 2015



Rates of Violence Exposure

6%

40%
54%

94%

No violence Gun or Knife violence Violence not involving
a weapon

Any violence
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40
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70
80
90

100

Large Urban School District (2004)



•NEGLECT

üEmotional 
Neglect

üPhysical Neglect

Adverse Childhood Experiences Study (ACEs)

•HOUSEHOLD CHALLENGES

üDomestic Abuse

üParental Drug Abuse

üParental Mental Illness

üDivorce or Separation

• ABUSE

üPhysical Abuse

üSexual Abuse

Source: Adverse Childhood Experiences (ACE) Study. Information available at 

http://www.cdc.gov/ace/index.htm

http://www.cdc.gov/ace/index.htm


Adversity in your environment

https://raisingofamerica.org/watch

https://raisingofamerica.org/watch


What do you think are some of the most 
common stressful and/or traumatic 
experiences among your students?



Educators are optimally positioned to:

teach coping skills

help build resilience

model emotional processing and problem solving

establish psychological safety by instituting consistent expectations and familiar routines

deliver classroom-based interventions



“Over the past decade, neuroscientists have 
determined how severe and chronic stress in 
childhood leads to physiological and neurological 
adaptations in children that affect the way their 
minds and bodies develop and the way they 
function in school.

—Paul Tough,  2016

“

65

Childhood trauma affects children in schools



Hippocampus
Regulates memory and 

emotions

Amygdala
Turns on fight or flight, and 

stores memories of the 
event

Prefrontal Cortex
evaluation

thinking

logic

what to do

Regions of the Brain Involved in the Stress Response



Hippocampus
Regulates memory and 

emotions

Amygdala
Turns on fight or flight, and 

stores memories of the 
event

Prefrontal Cortex
thinking

logic

what to do

evaluation

Acute Trauma Response



Let’s imagine you are taking a walk 
and suddenly a slithering snake 
crosses your path. Before you’re even 
able to realize what you’ve seen, your 
body has responded: your heart is 
racing, your energy has skyrocketed 
and you are ready to flee. 



Typically Functioning Brain

Scary Event 
Occurs

Amygdala 
produces 

“alarm” signals 
and overrides 
thinking brain 

Response to 
Crisis: Fight-
Flight-Freeze

The changes brought 
about in the brain as 
stress reaction  are 
helpful in the immediate 
face of danger.



Now let’s imagine a few weeks later 
you are walking past your neighbor’s 
house and you see a winding object in 
their lawn. Before you know it your 
heart is racing and you are ready to 
flee. Only this time you realize that 
what you thought was a snake was only 
the neighbors’ garden hose. 



False Alarm

Trauma 
Reminder

Amygdala 
produces 

“alarm” signals 
and overrides 
frontal lobe: 
False Alarm 

Response to 
Crisis: Fight-
Flight-Freeze



Two weeks ago Johnny was in a car 
accident. One day, while Johnny was 
sitting in class, a car skids down the 
street and tires make a loud 
screeching sound. Later in class, you 
look over and notice that Johnny is 
distracted and fidgeting in his seat. 
He looks agitated and uncomfortable. 



Hippocampus
Regulates memory 
and emotions

Amygdala
Turns on fight or flight, 
and stores memories 
of the event

Prefrontal Cortex

thinking

logic

what to do

evaluation

Chronic Stress Effects



Susie was placed in foster care after witnessing 
domestic violence in her home. You notice that 
Susie seems “on edge” in the classroom – she 
is constantly nervous and fidgeting.  These 
behaviors become worse when she hears loud 
noises such as a door slamming or people 
shouting in the school hallway. You have also 
noticed that Susie has had a hard time 
concentrating; while other students might be a 
bit nervous about an exam, Susie becomes 
extremely stressed, with her heart racing and 
her breathing speeding up. 



Stressors can be relentless on the brain

http://www.raisingofamerica.org/watch

http://www.raisingofamerica.org/watch


Recognize
the signs  and symptoms of trauma

Paradigm Shift

HHS Publication #(SMA) 14-4884. (2014). Office of Policy, Planning, and Evaluation, Substance Abuse 
and Mental Health Services Administration [SAMHSA], U.S. Dept. of Health and Human Services.  



Carmen is a student in your math class. It is drug prevention month. Over the 
past two weeks Carmen has failed to complete several homework 
assignments. You warned her that if she didn’t shape up her grade in the class 
would continue to drop. Carmen rolled her eyes. Later that day when Carmen 
was answering a question in class another student made a comment to a 
nearby student. Carmen heard the whispering. She cursed and threw her 
book on the floor. She stormed out knocking over her desk.

Carmen



Common lens for interpreting student behavior

Unmotivated

Lazy 

Oppositional 

Aggressive  

Disrespectful 



• Cognitive
• Emotional 
• Behavioral
• Physical

Four Types of Trauma Symptoms



Revisiting Carmen

Carmen is a student in your school. Over the past two weeks Carmen has 
failed to complete several homework assignments. Her teacher, Ms. Clark 
warned her that if she didn’t shape up her grade in the class would 
continue to drop. Carmen rolled her eyes. Later that day when Carmen 
was answering a question in class another student made a comment to a 
nearby student. Carmen heard the whispering. She cursed and threw her 
book on the floor. She stormed out knocking over her desk.



Trauma-responsive lens for interpreting student 
behavior?

Has anything 
recently 

changed in 
Carmen’s life?

Does Carmen 
live in a safe 

home? 

Does Carmen 
live in a safe 
community?

Has this 
happened 

before? 

What 
supports are 
available to 

Carmen?



Fill in the Blank

Carmen recently moved in with her grandparents because her mom has 
been struggling with drug addiction.  Two weeks ago, Carmen’s 
grandfather had a heart attack and had to be taken to the hospital in an 
ambulance. Carmen hasn’t been sleeping well. She stays awake thinking 
about the ambulance and also worries about her mom. Carmen arrived to 
school exhausted and hungry. 



Trauma-informed lens for interpreting student behavior

Tired

Hurt 

Needing 
Support

Brave

Stressed 



A Trauma-Responsive Lens for Student Behavior

The goal is to shift our perspective from 

“What’s wrong with that student?”

to

“What has happened to that student?” 



• 2-day staff-wide FPD training
• Rationale and principles of trauma-

informed approache
• Prevalence, implications, and supports 

for student trauma exposure
• Integration within existing efforts

• 183 Educators, 6 New Orleans schools, 
pre-post design

• Teacher knowledge of trauma-informed 
approaches grew from pre- to post-
training

McIntyre, E. M., Baker, C. N., & Overstreet, S. (2019). Evaluating foundational professional development training for 
trauma-informed approaches in schools. Psychological services, 16(1), 95.



Respond to avoid Re-traumatization                                             
by integrating principles of trauma-

informed care into the classroom

What is a trauma-responsive educator?

HHS Publication #(SMA) 14-4884. (2014). Office of Policy, Planning, and Evaluation, Substance Abuse 
and Mental Health Services Administration [SAMHSA], U.S. Dept. of Health and Human Services.  



Safety

Trust & Transparency

Peer Support

Collaboration & Mutuality

Empowerment, Voice & Choice

Cultural Humility

Guiding Principles of Trauma-informed Care



• Resilience and Relationship Building
• Classroom Climate
• Trauma-informed Communication
• Trauma Informed De-escalation

Trauma-responsive strategies



• Positive, supportive social 
relationships can serve as an 
“antidote” to trauma.
• Communicate to students that they 

are safe and that they belong in the 
academic community.
• Help re-sculpt brain architecture by 

helping students turn down their 
survival brain.
• Model safe, trusting relationships.

Relationships



Hippocampus
Regulates memory 
and emotions

Amygdala
Turns on fight or flight, 
and stores memories 
of the event

Prefrontal Cortex

thinking

logic

what to do

evaluation

Neurological Impact of Relationships



Fostering a Trauma-Responsive Climate



• Safe and calm classrooms are essential for learning

• True for all students but particularly important for students with 
trauma histories

• There are strategies educators can employ to foster safety by identifying, 
eliminating, and minimizing the impact of trauma arousing events.

Creating a Trauma-Responsive Classroom



• Teachers should post or 
communicate schedules 

• If schedule is likely to be 
disrupted students should be 
made aware

Transparency and Predictability



• Entrances and exits should be 
easily visible and accessible

• Some students may not like having 
other students behind them.

• Adequate personal space in 
seating arrangements

Classroom Layout



• Mindful of potentially triggering 
classroom signage

• Sensitive subject matter

Subject Matter



• Sound of sirens

• Car breaks

• Fights

External Stimuli



• Foster collaboration/create a culture 
of collaboration and support 

• Set clear parameters

• Being mindful of student conflicts 
when making group assignments

Expectations for peer-to-peer interactions



• Involve students in decision-
making to foster empowerment

• Physical space and stance when 
communicating with students

• Tone of voice when 
communicating with students

Educator student interactions



• Engage student senses through touch, sight, 
and sound can help them regulate their 
emotions. 
• The calm corner should include objects and 

activities to engage students’ senses. 
ücoloring books, 
üplay dough, 
üstress balls, 
üor music with headphones

• Set clear calm corner parameters at the 
start of the school year.

Calm Corner



Trauma-Responsive Communication
Attune, Normalize, Empower 



https://safesupportivelearning.ed.gov/
National Center for Safe and Supportive Learning Environments

https://safesupportivelearning.ed.gov/


Teacher Stress Impacts Students

• Teachers who are stressed demonstrate 
greater negative interactions with students:

• Sarcasm
• Aggression
• Responding negatively to mistakes

• Classrooms led by a teacher who 
reported feeling overwhelmed (high 
burnout) had students with much higher 
cortisol levels

Oberle & Schonert-Reichl (2016)

Teacher 
Stress

Student 
Misbehavior

Teacher 
Stress



www.CASEL.org

http://www.casel.org/


9%tile Points (.24) 
Prosocial Behavior 

11%tile Points (.27) 
Academic 

Achievement

9%tile Points (.22)
Conduct Problems

10%tile Points (.24)
Emotional Distress

Participation in a 
school-based 

Intervention that 
promoted at least 

one social-emotional 
skill

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & 

Schellinger, K. (2011). The impact of enhancing students’ social and 

emotional learning: A meta-analysis of school-based universal 

interventions. Child Development, 82, 405-432.

Durlak et al. (2011)

Slide courtesy of C. Domitrovich, 2018



PSYCHOLOGICAL FIRST AID:  
Listen Protect Connect/Model and Teach

https://traumaawareschools.org/pfa
Copyright M. Schreiber, R.H. Gurwitch, & M. Wong, 2006

Adapted, M. Wong, 2012 

Sharon Hoover, 2018



https://www.nasponline.org/professional-development/prepare-training-curriculum

National Association of School Psychologists

https://www.nasponline.org/professional-development/prepare-training-curriculum


3. Early intervention and 
treatment



Preventive interventions for students     
at-risk for mental health concerns or 
experiencing mild distress/impairment

Goals
• Psychoeducation about trauma and 

signs and impact
• Strengthening self-regulation skills
• Reinforcing personal and educational 

support systems

108
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Psychological interventions for students 
with mental health concerns or 
experiencing moderate to severe 
distress/impairment

Goals
• Remediate adverse effects of trauma
• Avoid re-traumatization
• Ensure students get appropriate and 

effective treatment
• Address disorders that can impair 

learning
• Remediate adverse effects and avoid 

re-traumatization
109
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Early Intervention and Treatment for Trauma

1. Realize 2. Recognize 3. Respond 4. Resist

• Screening/Identification for 
trauma exposure and 
distress/functioning

• Evidence-based interventions 
– e.g., CBITS/Bounce Back, 
TF-CB SSET, STRONG

• Special education 
accommodations 

• Refer for evaluation and 
appropriate treatment to 
school and/or community 
services

Tier I. All Students
Regardless of behavioral health risk

Tier II. Some Students
At risk for behavioral 

health concerns

Tier III. 
Few Students

Apparent behavioral 
health needs

PFA/PREPaRE

School-wide ecological strategies

SSET

Bounce Back (K–5)
CBITS (6–12)

TF-CBT

STRONG

Sharon Hoover, 2018

SEL

Staff Wellness
MH LIteracy



• Advantage of cognitive behavioral interventions 
• time-limited
• focus on teaching skills,
• behaviorally oriented
• adaptable to groups

• Multitiered Prevention Framework
A. the use of evidence-based practice when 

providing support to students
B. tiered organization of supports with increasing 

intensity
C. use of a data-based problem-solving framework 

for support decisions
D. decision rules for evaluating student response to 

support and subsequent modifications
E. measuring and maintaining treatment fidelity
F. identifying students who need support early

Chafouleas, S. M., Johnson, A. H., Overstreet, S., & Santos, N. M. (2016). Toward a blueprint for trauma-informed 
service delivery in schools. School Mental Health, 8(1), 144-162.



CBITS developed to help 
children in schools cope 
with trauma



Goals of CBITS

Symptom Reduction
• PTSD symptoms
• General anxiety
• Depressive symptoms
• Low self-esteem
• Behavioral problems
• Aggressive and impulsive

• Build Resilience

• Peer and Parent Support



Schools Provide Greater Access to Mental Health Services 
(Jaycox et al, 2009)

60 

Clinic-based
14

Started care
9 

Finished care

118
Randomized

58

School-based
57

Started care
53

Finished care

What you do is 
extremely important!



Hoover et al., 2018. Statewide Implementation of an Evidence-based Trauma Intervention in Schools, 
School Psychology Quarterly, 33(1), 44-53.. 

• Statewide Learning Collaborative
• 2-day training
• Bi-weekly consultation
• Audio fidelity monitoring/feedback
• Data tracker

• 350 students
• 70 groups
• 23 clinicians

• 90.3% completion rate



Making training more accessible
www.cbitsprogram.org



Support for Students Exposed to Trauma (SSET) Program
www.ssetprogram.org

http://www.ssetprogram.org/


Audra Langley, Ph.D. 
University of California Los Angeles

Dept. of Psychiatry and Biobehavioral Sciences

Lisa Jaycox, Ph.D.
RAND Corporation

An Intervention for Elementary School 
Children Exposed to Traumatic Events: 
The Bounce Back Program
www.bouncebackprogram.org
• 10 Group Sessions— CBT Skills
• Parent Educational Session(s)
• 2-3 Individual Trauma 

Narrative Sessions (parent 
invited to 3rd)

• Weekly letters to parents
• Weekly emails to teachers



The National Child Traumatic Stress Center has developed a series of free, online training to 
support trauma-informed schools and school-based behavioral health providers serving trauma 
exposed youth, https://traumaawareschools.org/traumaInSchools

§ Psychological First Aid (PFA) for Schools – Listen, Protect, Connect, Model 
and Teach, https://traumaawareschools.org/pfa

§ Bounce Back, http://bouncebackprogram.com
§ Cognitive Behavioral Intervention for Trauma in Schools (CBITS), 

http://cbitsprogram.org
§ Support for Students Exposed to Trauma (SSET), https://ssetprogram.org

https://traumaawareschools.org/traumaInSchools
https://traumaawareschools.org/pfa
http://bouncebackprogram.com/
http://cbitsprogram.org/
https://ssetprogram.org/


STRONGSTRONG
Supporting Transition Resilience of 

Newcomer Groups

Sharon Hoover, 2018



STRONG • School-based group intervention for 
newcomer students

• Pilot (Spring 2018) in eight schools in the 
Peel and Toronto Catholic District School 
Boards

Sharon Hoover, 2018



STRONGSTRONG STRONG Components

Session 1: My Inside Strengths and Outside Supports

Session 2: Understanding the Stress Response

Session 3: Normalizing Common Reactions to Stress and 

Identifying Feelings

Session 4: Measuring and Managing Feelings 

Session 5: Using Helpful Thoughts 

Session 6: Steps to Success

Session 7: Problem-Solving

Session 8: Journey Narrative – Part I

Session 9: Journey Narrative – Part 2

Session 10: Graduation 

Individual Session (Journey Narrative Preparation)

Individual Meeting with Parents/Caregivers

Parent Session

Teacher Session

Sharon Hoover, 2018



STRONGSTRONG STRONG Evaluation
Training feedback
• Knowledge and self-efficacy significantly increased
• 94% felt prepared to implement STRONG

Acceptability
• Clear need for a resilience-focused program for newcomer students 
• STRONG program was an excellent fit 

Impact
• Improvements in connections to students/staff, self-concept, skill acquisition
• Personal and professional benefits to implementing clinicians

Next steps: Larger pilot with adjustments to manual

Full reports available on Centre for School Mental Health (CSMH) – Western 
University website: https://www.csmh.uwo.ca/research/strong.html

https://www.csmh.uwo.ca/research/strong.html


Trauma-Focused 
Cognitive Behavioral Therapy (TF-CBT)

Child’s Treatment
Coping Skills Training:
Emotional Expression

Cognitive Coping
Relaxation

Gradual Exposure & Processing

Education:
Child Sexual Abuse
Healthy Sexuality
Personal Safety 

Caregiver’s Treatment
Coping Skills Training:
Emotional Expression

Cognitive Coping
Relaxation

Gradual Exposure & Processing

Education (like child sessions)
Behavior Management

Joint Sessions
Coping Skills Exercises

Gradual Exposure & Processing
Education Regarding Sexuality

and Sexual Abuse
Personal Safety Skills

Family Sessions 

From Deblinger & Heflin (1996)

https://tfcbt2.musc.edu/

Sharon Hoover, 2018



National Child Traumatic 
Stress Network (www.nctsn.org)

Established by Congress in 2000 with a mission to: 

Raise the standard of care and improve access to services for traumatized 
children, their families and communities throughout the United States.

http://www.nctsn.org/


4. Assessing trauma 
responsiveness in schools



https://safesupportivelearning.ed.gov/
National Center for Safe and Supportive Learning Environments

EDSCLS School Climate Assessment

https://safesupportivelearning.ed.gov/


• School Climate Measurement Tool 
and Web-based Platform
• U.S. Department of Education School 

Climate Surveys (EDSCLS)
• Web-based administration
• Student, parent, and instructional and 

non-instructional staff versions
• Free, custom reports
• Data stored locally

School Climate Assessment Tool

https://safesupportivelearning.ed.gov/edscls/



TIS Environmental Scan

• Organized around SAMHSA’s 6 key principles of 
trauma-informed care.
• Observations take place across multiple settings and 

by multiple people.



TIS Discipline Policy Checklist



Attitudes Related to Trauma-Informed Care (ARTIC) Domain 
Names, Descriptions, and Example Items (Baker et al., 2015) 







• Calls for schools to become trauma-informed

• Administrators/decision makers have little if any guidance for 
putting this into action

• User-friendly online instrument for school administrators and 
other decision-makers to enhance trauma programming

Trauma Responsive School-
Implementation Assessment



Key Components of a Trauma-Responsive School Community and Family Supports

Whole School Safety and Prevention 
Planning & Staff Support

Whole School Trauma 
Programming

Classroom-Based 
strategies

Early Interventions 
for Trauma

Targeted 
Interventions 

for Trauma



Whole School Safety, 
Prevention Planning and Staff Support

Classroom-Based Strategies

Early Interventions for Trauma

Targeted Interventions for Trauma

Whole School Trauma Programming

Community and Family Supports



• Staff trained to be sensitive to racial 
and ethnic sensitivities (i.e. 
language, immigration status)  
• School maintains partnerships with 

community organizations serving 
racial and ethnically diverse groups 
(i.e. churches, health centers) to 
further support the families in need
• School routinely provides 

opportunities to engage families and 
the broader community about 
trauma and its impact.

Community and Family Supports



• School climate assessment
• Trauma-informed emergency drills
• Clearly defined school wide 

behavioral expectations (e.g. PBIS)
• Adequate supervision
• Threat assessment strategy
• Bullying prevention

Whole School Safety and Prevention Planning



• Building staff awareness of 
compassion fatigue and STS 
• Staff peer support for working with 

trauma exposed students
• Availability of on-campus resources 

for staff working with trauma 
exposed students

Whole School Staff Support



• Staff trained to provide emotional 
support to students following 
traumatic event (i.e. PFA for Schools, 
MH First Aid)
• Discipline policies that are sensitive 

to trauma exposed students
• School security and police trained to 

respond using tactics to de-escalate 
situations and avoid re-
traumatization
• Restorative practices

Whole School Trauma Programming



• Use of socio-emotional learning 
programs (e.g. Second Step)
• Safe and calm classroom settings
• Integration of trauma history into the IEP 

process

Classroom-based Strategies



• Inclusion of trauma items in mental 
health assessments
• Consistent implementation of trauma-

informed evidence-based practices
• Cognitive Behavioral Intervention for 

Trauma in Schools (CBITS)
• Support for Students Exposed to 

Trauma (SSET)
• Bounce Back

Early Intervention for Trauma



• Multidisciplinary team meetings 
include trauma exposure in 
conversations about student 
performance
• Partnerships with  community-

based trauma-informed 
community mental health 
providers

Targeted Interventions for Trauma







Personalized report 



Strategic Planning Guides



Sample Implementation Guide



Resource Library



SHAPE your School Mental Health System!

The School Health Assessment and Performance 
Evaluation (SHAPE) System

A dynamic, free online system to improve school mental 
health accountability, excellence, and sustainability.

www.theshapesystem.com



Connect with NCSMH

www.schoolmentalhealth.org

facebook.com/centerforschoolmentalhealth

@NCSMHtweets

http://www.schoolmentalhealth.org/

