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Adaptation & Expansion of
Evidencebased Programs in an
Indigenous Context




What Is the Fourth R

Evidencebased healthy relationships / violence prevention program for youth

Skillsbased, SEL approaches, integrated into curriculum

Grade 9 program shown to:
Decrease dating violence (boys)
Increase condom use (boys)
Increase healthy relationship skills
Decrease peer violence among youth with cumulative experiences of maltreatment

Preliminary evidence supporting the grade 8 program

The Fourth R

Strategies for Healthy
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Why do Aboriginal youth need
something different (more)?

Colonial history ¢ 'yT2NIdzyl §Sta 2dz

Residential school and intergenerational traumal ki iRl G IR CHIS
knowing who they are. So having a

Indian Act program specifically to teach them pride
. o o and power is something we need to build
Impacts of aggressive assimilative policies on in order to increase their graduation
: : : rates and show them that school is a good
Inequitable social determinants of health e, Selesl vl SresmeT frem S e
Disproportionately poor health and academic TGOS = E1E U5 Uinsh | ROl X
outcomes KSt LIAYy3 U2 (FéndleduKator)u

Dilemma of succeeding at school versus being
authentic
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History of Harm
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Cultural Connectedness as a
Protective Factor
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The role of cultural connectedness

Cultural connectednethasextent to which a First Nations youth is integrated with
her/his First Nations culture

It buffers against cultural loss and indicators of negative mental health

It facilitates psychological wellness and builds resilience

SNOWSHOE, CROOKS, TREMBLAY, CRAIG, & HINSON (2015); WHITBECK,

CHEN, HOYT, & ADAMS (2004)



How Cultural Connectedness Works

|dentity Perceived
o Discriminati
=
C 5
S5 QO Mental
= O Cultural Los Health
S O
O c
C
o
O

Spirituality

— SNOWSHOE, CROOKS, TREMBLAY, CRAIG, & HINSON (2015);
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Cultural Connectedness Framework
(Snowshoe, 2015)

- When programs use a cultural connectedness framagwork,
becomemoreculturally responsiye

Principle 1: Taking a traumfoeimed perspective

Principle 2: Strengthening resilience
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Principle 3: Using commbaggd approaches
nle 4: Respecting epistemologies

Princi




Measuring Cultural Connectedness

- TheCultural Connectedness Scale (CCS) is comprised
of three separate, metated components

Snowshoe, A., Crooks, C. V., Tremblay, P.,
Craig, W., & Hinson, R. (2014).
Development of a cultural connectedness
measure for First Nations youth.
Psychological Assessment




Cultural Connectedness Outcomes

x Cultural connectednessdstarminaif positive
mental health among First Nations youth by
Increasing:

v Life satisfaction
v Sense of self (in the present and future)
v Selfefficacy
Vv Schootonnectedness
x Increases positive mental health among First Nations

= Snowshoe, A., Crooks, C. V., Tremblag

i youth who experience multiple forms of bullyiRgn. ran press)punon 2015



Uniting Our Nations




Uniting Our Nations Partnerships

Approached by school board in 2004
Developed advisory

Partnered with local communities

Three main messages:

Programming needs to be connected to culture
Importance of transition to secondary school
Importance of culturally similar mentors




Surface versus Deep Structure
Adaptation

Surfaceg superficial details and images, misappropriating images

Deepg changes in content and approach that make the program more
O2yaraidsSyid gAIK O0KS NBOALASY(O 3INRJzZLIQ:

Includes change inow materials are delivered

Deep structure adaptation takes a lot longer, Is iterative, is localized by nature
and requires trusting relationships




Comparison of Fourth R and Uniting Our Nations

Similarities Differences

Emphasis on healthy relationships Cultural connectedness as an underlying framewo
Focus on skill development Greater focus on mentorship

Positive youth development framework Higher degree of community partner involvement

Schoolbased programs aligned with curricula

expectations Use of more holistic frameworks

Commitment to documentation and development o

More programming options outside of classroom ti
MERIEIS prog g0p
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Uniting our Nationprogram
components

1) Elementary mentoring program (Grades 7 & 8)
18 weeks
1 hour session/week
Facilitators are two First Nations young adults
Based on the Medicine Wheel life cycles




Uniting our Nationprogram
components

1) Elementary mentoring program (Grades 7 & 8)

WEST NORTH

reason movement
“figure it out™ “do it”
knowledge N wisdom

SOUTH
time

Summer “relate to it”
) ) . derstand
-communication skills s

-peer pressure/handling peer
conflicts \

-personal strengths Figure 1: Gifts of the Four Directions
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Uniting our Nationprogram
components

2) Peer mentoring program (Grade4.9)
Program runs over the course of the school year
1 session/week (lunchtime meetings)
Mentees are Grade 9 students
Mentors are Grade 122 students

Also includes teaching circle with adult mentor from tr
First Nations community (several times/semester)
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Avallable Mentoring Resources

Elementary mentoring manual

Secondary peer mentoring implementation manual

Secondary peer mentoring manual for training mentors

Adaptation template for making the programs more localized




Uniting Our Nations: Evaluation




Student voices

Crosssectional study with student and adults including surveys and interviews (n=82)

|dentified benefits included improved relationships, confidence, academic success, and
belonging

aMy most memorable experience was at the culture ca
when we made the drums. Not only did | learn to make &
drum, but | learned what all was involved during the
process. | was also able to get the chance to awaken m
drum and even learned to play a song. This is important

alt makes me feel good because | never
really thought of myself as a mentor but |
guess they must see something in me and

BEGIEa S efolels [l daUnEE e sl me because without that chance | would never have

learned or even did it. It gave me a chance to learn abou
my culture which means a lot to me. | am able to teach
mom and grandparents who don't know very much abou
the cultureeither.€ (Surveyfemale grade 18tudent)

younger ones that are just starting and
show them how to be a role model,
something for them to look ujp. ¢ (Male
grade 12student)

2 Western Crooks, C.V., Burleigh, D., Snowshoe, A., Lapp, A., Hughes, R. & Sisco, A ¢26é&%tudy of culturally relevant
b,.@ Centre for School schootbased programming for First Nations youlimproved relationships, confidence and leadership, and school
entattiealts successAdvances in School Mental Health Promotitwi: 10.1080/1754730X.2015.1064775



Adult voices

Semistructured interviews with Aboriginal and ngkboriginal stakeholders

See clear promotion and prevention benefits

a h dahdents seem to be academically more successful tl
they were last year without the program. | see less studen
Ay GKS 2FFAOSET L GKAYy]l GKIF
noticed. There are probably 4 or 5 students in that grade 8
classroom who were seen significantly in the office and |
R2y Qi 4SS (0KSY (KA&a &SI N
&2dz YAda YSKé Ay TFdzyz H6KAO
y2U0 KIF @S R2YyS 0STF2NBXL R2Y
the students in the program this year...whereas last year, |
had suspended them maiyA Y Geindle principal)

G ¢ K &eBudents that you saw in grade 9
YR AdQa UGKSANI TANADID
involved in and then by the time they are in
grade 10 they are starting to go out to other

clubs and then by grade 11 and 12 they are
leaders within the school and not just within
the First Nations groups. For example, this
year one of our former mentors is the-co
president of thei O K 2F2nfalé educator)

2 Western Crooks, C.V., Burleigh, D., Snowshoe, A., Lapp, A., Hughes, R. & &6d&) A case study of culturally relevant
bf? Centre for School schootbased programming for First Nations youlimproved relationships, confidence and leadership, and school
Mental Health . .
successAdvances in School Mental Health Promotion.



Adult voices

Importance of cultureg both as an identity issue and as a

connectedness issue

X A U thénitiee Riéntity that they are
searching for. Who am |1? Where do |
come from? What am | about? | find that
i KSeé R2y Qi FSSt a2
themselves. It is hard to explain. They ca
ground their spirit. They know who they
are. It is not like they are wandering
around searching for an identity and then
they can expand on that and find the
sweat lodges and find the Elders and the
teachings (Femalesducator)
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Adolescent Resilience.

When | am sitting across from you and | am holding the hoop of you
drum while you tie your prayer into it. There is this too, (motions to th
space between us) there is all the energy we put into the drum beca
we are trying to make kind positive energy out of a hide and a tree a
your life experiences that make you need this drum so when | sit acrg
FTNRY @2dzz e2dz t221 G YS FyR i
from. When someone is making the drum and they say hey you look
sound and talk like me and you know my creation story and | rememt
my grandfather telling me this was against the law and look at us.

There is nothing more powerful than th@tlale communitypartner)

Crooks, C. V., Burleigh, D., & Sisc@2@15).Promoting First Nations, Métis, and Inuit youth wellbeing through
culturally-relevant programming: The role of cultural connectedness and ideiigtnational Journal of Child and



Mixed-methods longitudinal evaluation

Followed a cohort of 105 youth from grade 7/8 to grade 9/10
Annual surveys
Official school records
Semistructured interviews with a subample of participants

Evaluated impacts of two years of mentoring on emotional wellbeing and cultural
connectedness

Positive impacts on both outcomes, even accounting for Wave 1 scores

) Western CrooksC.V, ExneCortens, DBurm, S. LapointeA., &hiodpD. (2015). Mentoring for First Nations, Métis, and Inuit

5,:@ Centrefor School Adolescents: Promoting positive mentaMesalitcript submittegbtdalication
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Mixedmethods lonagitudinal evaluation

Wave 1 Survey vvave 2 Survey
(2011) (2012)

Wave 3 Survey

(2013)

w174 youth w139 youth w124 youth w108 youth
eligible completed completed completed
w20% optout w3% offroll w8% offroll w7% offrole
wEnrolled 154 w7% declined w3% declined w5% declined
youth w3% non
attenders
- J - J - J - J
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Mentoring participants had higher
wellbeing scores

Dependent variableMental Health Continuum, ShorForm, Wave 3 (n=100)

95% ClI

Mentoring participant, yes 7.20 (3.48)

-6.30 (2.73) (-11.72’-0.88)
School climate 0.40 (0.29) (-0.17, 0.96) .16
1.31 (0.53) (0.25’ 2.36) .016

%‘%‘ Western CrooksC.V, Exne€ortens, DBurm, S. LapointeA., &hiodpD. (2015). Mentoring for First Nations, Métis, and Inuit
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Mentoring participants had higher
wellbeing scores
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Mentoring participants had higher
cultural connectedness (identity) scores

Dependent variableCultural Connectedness Scaldentity, Wave 3 (n=99)

-1.64 (0'79) (-3'22’-0.066) .
School climate 0.22 (0.093) (0.032, 0.40 .022
Identity, short scale 1.10 (0.20) (0.71, 1.50) <.001




Mentoring participants had higher
identity scores
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Qualitative interviews

Three overarching themes emerged from our interviews with
mentoring participants

1) Intrapersonal

Program influenced personal growth, setinfidence and overall comfort in group settings
"it also gives you more confidence speaking to a group of peoplé 2 I £ S
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Qualitative interviews

Three overarching themes emerged from our interviews with
mentoring participants

2) Interpersonal

Program provided opportunities to meet new people, strengthen existing peer relationships and build
connections with the program

®S 6SNB FNASYyRa yR +ff odzi 6S RARYyQUG GFf1 I a
each othed y U KEemkle)f f €

Facilitators were viewed as approachable, trustworthy & relatable
a¥%S Glt] G2 UKSY Y2NB 0KFy ¢S dza
withi KS YSYU2NR UKSeée YI 1S adzaNb
dothak a2 AU R2SayQu |tglea OfA

t a 1 ¥ & dzy RSNEGIFIYR @KI
u al e d¢




Qualitative interviews

Three overarching themes emerged from our interviews with
mentoring participants

3A) Learning, culture

Qulture served as a mechanism to establish an environnoétust and equality between students
andfacilitators

Programprovided opportunities for students to connect their cultural teachings to their curirént
experiencesboth in and outside oéchool

d like it because it teaches, it really opens your eyes about things because a couple a wagks ago
learnedabout Natives in the media ang know like Pocahontas and Halloween costumeskare

offensive and yes, yes they really are ,and its stereotypical so we are learning abamyezyeg

subjectf a4 dzZOK | a GKI G |yR )OdzZ GdzNIF £ GSI OKAy3aodeg 6C

Facilitators use cultural teachings to facilitate learning

b}@ Western
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Qualitative interviews

Three overarching themes emerged from our interviews with
mentoring participants
3B) Learning healthy relationship skills

Participants discussed positive communication skills and Fourth R strategies and how they would use
these strategies in real life
Ao SEAKSYB a2YS2yS UNRSE G2 aGlf] e2dz Ayuaz R2Ay3
al e ogoaftdR R2 UKAa NBFf [[dzAOl FYyR L gAff 0S 0
Oy ®RR&§FQIWHIRZAL GUKAA 0SOldzasS L YAIKUG ISU AY UNE

Program also taught how to handle bullying and how to intervene when someone is being bullied
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Convergence of quantitative and
qgualitative

Interviews with mentoring participants highlighted intrapersoaat
Interpersonal growth, and learning about healthy relationships and culture

G[ A1S GKSé G2fR dza I 6 2dzi
the spiritual, physical, mental, and emotional; as | starte
thinking about that, itkkindatold me to, ah, do things

differently. So | was thinking well if | can get my grades

| can help me mentally. If | can exercise and eat more | ¢

physically and spiritual and everything | can try and get
dzLJ I KA IKSNJI f S d\fafe, grad&d) y

gﬁ% Western

& Centre for School
. Mental Health




Walking in Two Worlds

dfé 2 dzONB 'y K2y 2NAR a0dzRSyuda

going to be seen as selling out? There is that pressure. Having
cultural connectedness in schools, we are now seeing student
being selected as valedictorian, president of the student coung
ra ¢6Stff a 0S LI NI 2F GKS CHh
these students are showing other kids that they can succeed a

aGAft 06S !'02NAIAAYIEd L GKAY]
R2y Qi KI @S G2 f2aS gK2z2 0GKS@
a0K22f XhdzNJ 32Ff FT2NJ CbalL aiio
ask students to give up everything that they are to succeed.
know that you can keep connected to your culture and succee
at the same timé @~emaleeducator)
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Research Challenges and
Opportunities




Elements of Rigor

Clearly
defined
population

Adequate
sample size

APA criteria in Jackson &
Hodge, 2010

Valid Comparison
measures group
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Elements of Rigor

Recruitment effort
Entire cohort

Attrition
Consent consideration

i

Clearly
defined
population

/\/A

Valid Comparison
measures Group
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Elements of Rigor

/\/\

Clearly
s';?ne;ﬂgegiez e defined
population

Lack of empiricall

validated measure .
y Comparison

Group

\/

Intensive process t
undertake measuremen
development
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Elements of Rigor

P N

Cultural diversity

How selfID works
Adequate
sample size Challenges for
administrators and
\/ educators
Valid Comparison
measures Group

\/




