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What is Social Emotional Learning
(SEL)?

Overview

= Whatis social and emotionallearning?
= Whatis mindfulness?
= Whatdoesthe research say?
= The MindUP™ program
= How is mindfulness related to self-regulated
learning? /
= Whatis self-regulation?
= Whatdoesself-regulated learninglooklike in
classrooms?

= Wheredowegofromhere? Competence - -

7 . E}; Perspectives on Leaming: MindUP™as Scaffolding for
\‘\"ESte' n \.f; Young Children’s Self-Regulation for Learning

3& Perspectiv es on Learning: MindUP™as Scaffolding

Western %z

for Young Children’s Self-Regulation for Learning

SEL- Core ‘ SEL- Core
Competencies » Competencies (2,

Self-Awareness Self-

* Identifying emotions” Management Management
. Accura:e self-  Emotion regulation
perception * Impulse control

* Recognizing « Stress
sttr(?nths & management
limitations

« Self-discipline
* Self-motivation
* Goal-setting
Organizational
skills

« Self-confidence

* Self-efficacy

¢ “Growth mindset” Relationship
Skills

Relationship
Skills
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SEL- Core

Competencies (3)
Self . Responsible

Bt Decision-Making

Identifying

problems

Analyzing

situations

Solving problems

Evaluating

consequences

Decision
Making

Relationship

Skills Reflecting
Ethical
responsibility

SEL- Core

Competencies (5)

social Self
ocia Management

Awareness |
Perspective-taking |
Empathy
Appreciating
diversity

Respect for others
Recognizing Relationship
supports Skills

Decision
Making
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SEL- Core

Relationship Skills Man:;gmem
Healthy relationship
building
Communication
Cooperation/Teamwork
Conflict resolution
Seeking help & offering
support

Social engagement

Decision
Making

Relationship
Skills
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“Just as important as
the SEL

competencies are the
contexts for teaching
them, the overall
educational
environment. SEL is
nota single program
or teaching method.
Itinvolves
coordinated
strategies across
classrooms, schools,
homes, and
Decision-Making communities."
Relationship Skills -CASEL
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CASEL
MODEL OF
SOCIAL
EMOTIONAL
LEARNING

l SOCIAL I
AND

EMOTIONAL
LEARNING
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Social Emotional Learning Outcomes

Meta-analysis of school-based SEL
programming (Durlak etal., 2011) found
participants displayed:
* Increased social & emotional skill
development
+ Emotion recognition & regulation
* Stress management
* Empathy
* Problem solving & decision making
* Decreased emotional distress
* Enhanced behavioural adjustment
* Increase in prosocial behaviour
+ Fewer conduct problems
+ Significantly improved academic
performance
* 11%increase in achievement -

Western &
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Social Emotional Learning Outcomes

« Social-emotional skills measured in early
childhood have been associated with
positive outcomes in adulthood (Jones,
Greenberg, & Crowley, 2015)

Higher teacher-rated prosocial skills in
kindergarten were predictive of wellbeing
13-19 years later:

Obtaining stable, full time
employment

Graduating high school on time
Completing a post-secondary degree
Receiving public assistance (inversgy
predictive)

Involvement with the criminal justie
system (inversely predictive)

Mind Full OR Mindful?

VAU Perspectives on Leaming: MindUP™as Scaffolding for
Western k’.d Young Children’s Self-Regulation for Leaming

What is Mindlessness?

Mindlessnessis described as an
characterized by
behavior

(Luttrell etal., 2014).
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SEL Programming-What Works?

Dosage:
Sufficient
Length,
Sufficient

Breadth
1
Program
Design- S- Sequenced
| | Effective - A- Active
on Quality& J . f Training F- Focused
S " Procedures
iy - (sAFE) E- Explicit

Program
Delivery-
Efficacy of

School Staff

(Denham et al., 2014; Durlak et al., 2011)

What is Mindfulness?

Mindfulness refers toindividuals’
of theirthoughts
and actionsin the ’
(Brown & Ryan, 2003;
Kabat-Zinn, 2007; Lawlor etal., 2014).

What Does The Research Say?

Perspectives on Leaming: MindUP™as Scaffolding for
Young Children’s Self-Regulation for Leaming
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Mindfulness Research Findings-1 Mindfulness Research Findings-2

Dispositional mindfulnessis:

Children who have participated in

o ] mindfulness training interventions:
Positively associated Negatively

with behaviour : : Show Display higher
inhibition (oberleetal., associated with e LN evebloflembathy) Are rated by their

L anxiety and EEhtER (e, PERHESRE peer classmates as
2011), Optlmlsm and y fvt\)’:l:‘g:dga"t‘t:'n“t;:)?\' veer;uolgt?::l more prosocial and

positive a ffect (Lawlor et al, | dEPression (Lawior,etal, and behavior | optimism, and el
2013). inhibition; Aook et academic self- Reichl etal., 2014)
al,, 2010 Schonert- | concept (Schonert- S
Reichl etal,, 2014) | Reichl etal., 2014)

SEL & Mindfulness Conceptual
Framework

Social & Emotiona! Leaming Core Competencies.
. Un ling the Natusre
» Emotion Regalation e A
o Inhibitory Control

» Deployment of Attentioa

& R A

® U
o
e e
=

a product of The Hawn Foundation

* Shoving cmpatky and
compassion for others

« Mindful Lisening
© Thoughtful Dislogue
o Managing Conflct
Fig. 5.1 Social ermotional s and mindful awasceess. Adspied from Collaborative for Academc, Social,
and Emetsonsl Im-\(m\\uml Groenterg (2014)
Lawlor, M.S. (2016). Mindfulness and sodal-emotional learing: A conceptual framework. In KA.
Schonert-Reichl & RW. Roeser (Eds.), Handbook of Mindfulness in Education. New York: Springer Press.
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MindUP™ Research Framework Mindup™ Program Overview

FMINDUP.. “MINDUPGssciisn MINDUP s

Mindful
Neuroscience Attention
Awareness oot

Unit arpemrg
Vour Senses About Amtude dful

* How our bralrs * Mindful listening * Perspective ® Acting with
o work « Mindful seeing taking gratitude
Positive « Mindful  Mindful smelling « Choosing . »:ctidng with
awareness «Mi : optimism indness
PSyChOIOgy earning * Focused . m:::x: z;stlcr;‘g * Appreciating  Taking mindful
awareness: The « Mindful happy action in the
core practice experiences world
movement
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https://www.youtube.com/watch?v=tAo_ZSmjLJ4
https://www.youtube.com/watch?v=tAo_ZSmjLJ4
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MindUP™ Unit I: Getting Focused

H ™
MindUP™ Program Goals How Our Brains Work

Prefrontal Cortex Amygdala
« Executive functions (focusing * Readies body for action
attention, working memory, (e.g., fight, flight,
behaviour inhibition). freeze) based on a
* Higher order processes (e.g., perceived threat.
metacognition, problem
solving).

€

e\

' Where Does SRL Fit?
g MindUP™ Unit

ll: Sharpening
Your Senses

¢ Mindful Tasting
Exercise

7 e e Perspectives on Learning: MindUP™as Scaffolding
WeSIEI n @ We‘StEI n Eﬂa for Young Children’s Self-Regulation for Leaming

What Is Self-Regulation? Why Is Self-Regulation Important?

control
thoughts and actions  achieve
personal goals respond to
environmental demands

SR predicts success in

school more powerfully
than 1Q and knowledge
of math or reading upon

school entry (Blair &
Razza, 2007).

W = Perspectives on Leaming: MindUP™as Scaffolding for
estern @ Young Children’s Self-Regulation for Leaming
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What Do Children Regulate
In Classrooms?

Emotions (e.g., excitement, frustration, anger).

Learning and engagement in tasks/activities.

Interpersonal interactions using self-awareness
and social competence.

(Hutchinson, 2013)

Western g

Self-Regulated Learning

SRL

Metacognition eMakes realistic evaluations of
his/her performance on a task.

Motivation els willing to try challenging tasks.

Strategic Action eMoves to a quiet space to work.

What Features of Classroom Contexts
Can Afford Opportunities for SRL?

. Complex academic tasks

. Meaningful choices & control over challenge

Non-threatening evaluations and self-evaluations of
learning

Instrumental forms of teacher and peer support
Participation in a community of learners

W'esterll @ (Ames, 1992; Brown & Campione, 1994; Hutchinson,
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Self-Regulated Learning Involves

HigherOrder
Processes (SRL)

* Working Memory
* Attention Focusing

* Behaviour
Inhibition

Executive
Functions

* Metacognition
* Motivation
o Strategic Action

(Perry etal., in press)

Western &

MindUP™ Unit
Il 1t’s All
About Attitude

* Appreciating Happy
Experiences Exercise

The Volcano Task

Childrenwere learning about features of
different landscapes/terrains (e.g., deserts,

mountains, volcanoes, jungles), insects, and
animals.

2013; Perry, 1998; Turner, 1995; Stipek et al., 1992)

“/estel‘n@ (Hutchinson, 2013)
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Task Goals

Hone reading skills.
Learn to followdirections.

Practice collaboration and develop socialskills

Learn aboutthe scientific method.

Generate hypothesesbased on children’s
priorknowledge/learning ofvolcanoes.

Describe what they observed when they
carriedoutthe volcano experiment.

Western g (Hutchinson, 2013)

Instrumental Support

Teacher Support Peer Support

How could you [approach 'We’re almost out of baking
the peerto]sayhowyou sodasowe should leave
feel?” some for people who
“See ifyou can solve the haven’t had a chance [to

problem on your own” try out the volcano
experiment]”

\\‘(’S[Cl‘l] b?j (Hutchinson, 2013)

Summary

Mindfulness may
provide teachers

support children
to access the
higher order
processes
involved in SRL.

Western &

with the freedom
of mind they need
to adapt their
teaching practices
to support
students’ SRL.

Perspectives on Leaming: MindUP™as Scaffolding for
Young Children’s Self-Regulation for Learning

of all children.

4/26/2017

Autonomy & Competence

Choice Challenge Self-evaluation

You can decide to work by yourself What do you

or with friends”. notice about [the
Children could choose whatthey  behavior of]
learned. other children
[when theyare
working
together]?”

Children could choose howto
present informationtheylearned.

Western &9 (Hutchinson, 2013)

Non-Threatening Evaluations and
Self- Evaluations of Learning

Children summarized their work and learningin their
learning joumnals.

Children could write and/or draw what they had
learned; they also had the opportunity to photograph
their work and describe their learning.

\\‘bSl(‘l'ﬂ ; ? D (Hutchinson, 2013)

Future Research

Experimental and longitudinal research designs are
needed to examine effects of mindfulness training on
children’s SEL over the long-term (Schonert-Reichl et al.,
2014).

Classroom based studies can provide ecologically valid
evidence describing how mindfulness effects the tasks,
practices, and behaviors that occur in classroom contexts.
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Where Do We Go From Here?
Where Do We Go From Here?

eachers, dual role
teachers, and Early
Childhood Educators

build capacity in
schools, and add
control group
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MindUP™
Unit IV: Taking

THANKYOU!

Action
Photo Credits
Mindfu"y +  Allphotosw urchasedby L. Hutchinson from Adobe Stock foruse by L. Hutchinon.
=/ * Gratitude Exercise
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